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An immersien p:egram in a gublic elelentary 5chﬂa1 in

uéntqamezy County, Haryland, uses French as the pediium of ianstruction

~in academic subjects. The program is Lased on thé theory that 3
language 'is learned best vhen there is a reed tc understand and
communicate in that 1anguage- A1l ‘stidents are eligikle fcr

erﬁllnent in the multi-age ¢lasses, The ¥cntgcuery County currisulgn

“is followed," uhing French materials. The major aims of the program -

gare. for the children to master their schccl subjects and to acqulre.i~;

sub&tantive fluehcy in French. Standardized test redults show the
- immersion students to be comparable ip ability amnd achievement o
their -peers in Engli=h speaking American classes and in* French
immefsion classes in: Canada; Immersicr in general requires a great
~deal of planning and extrayeffért on the part cf the .teachers,
,Paréntsﬁ other adults, and high school studemts soerk in the classroom

to assist the teachers and to learn Frefch. 7The prcgram'= enly added .

cost €o' the school systém is for fcreign ianguagé mate;lal
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he mater;al in ﬂus

tm:hmf:al matte
wa-s submitted to the Ame il
of Fobeign l:angaua&es_iar critical rev ew and determina-
. tion af prafess mpetence. © This pubhcatmn has
nLs of view dr opinions, h
nt the official vidw

Prior to pubhc

AESTRAE‘T?An lmrnersxq program.in a ppbhi ‘

-elementary school in ‘Montgomery County, Mary-
land, uséstFrench as the nfedium of instruction in
all academic subjectsi The program is based on the
theory that language is’ learned best when there is
a_need to understand ahd communicate in that
Janguage. All students are eligible for_enroliment
in the multlaage classeg. The Montgomery County
curriculum s followed.
Standardized- -tést. results show the immersion

‘stugdents to be cormparable in ability and achieve-

ment to their peers i English- ~speaking American

classes and in Frepcl Immersion clas )
Parents, other adufts, and high scheol sfudeﬂts_
work in' the classrogm tc;\assxst the teachers and'to -
learn French, " Th .grﬁgrams only added cost to

the schml system /is for .furexgn language matefi-

als. L

O SN TR B = t

.

: (EDE Hood University) is pnm:lpaj of
Fnur i:ﬁﬁiers Elem fitary St:hoﬂl Silver Spring, Md

o a c:gntratt mth the ;.

prgfesseur et elle etait moi -

1 the Teaehmg .

, est juste allée lé faire et apres je

using French materials. ¢

saying would have been the same!l’

R T 2

Immersmn Program

. PE[@W To-""f !

Javais revé une fois que j'gtals d'ans la classe -
_de Mme Fram:ls mais Mme
jeune et ]'eta;s plus

tal
t,, j:taxs elle,
C'étalt’ vraiment amusant parce que/je savais'
toutes les choses en frami‘ y pas .
choses.en anglais. Aprés j Yai ﬂﬁ: a elle d,aller
faire quelque chose et elle n'aime pas [ Ell«: N

" "

mandé si elle dime ca, et'elle adit'No
ourquoj estice que-vous I'avez faif? -Vogs
- [ étes e professeur parce que je ——
qu'elle était prafer.seur. :Dans ce cas j'etm;u .
le professeur. Elle a dif parce que.vous Etesle
‘professelr et aprés jlai demandé ¥ la ¢l
chanter Bon anmversalre' parce que c*
_anniversaire ‘et elle avait cherc lam . .
au chocolat pourla classe,  Aprés,., - .

%

N - . ‘
“Tefi-year-old Jeannie, an Arnerican zkﬁd inan
that she .

American 'public school, was telling me
dreamed she was the teacher in her class and that

_Vher teacher wﬂuldn't do whdt she told her to do.
-She explained that even though the teachere ‘

stliffent roles were reversed in her dream, she knew:

that her teacher was really the tear:her. v_Haﬁd

- Jeannie been speaking to me in English, the speed. _
of her speech and the nature of what she was

She and her

! 1had this interview with Jeannie at her request and had her
permlss;an to recurd it,
i

3

LS




 classmates had been leafnlng Fnost c:i their SEhﬂQl h

o : sub]a‘:ts or the -prevmu? o £d ‘a half years
thr@\;gh the ’mealurﬁ,%i the Fr»gr;c_;H laﬁégagég “All
her reading and written .sr;hml‘ éssighment%; like that children master thexr regular school subjee:ts

and.gam substantial iluem:y in French while in the

those c':f ,her classmates, had been'in French. The

anly subjects in which she recexved instruction in

Enghsh were art, physncal Educatlcﬁ, and music, L ,IW‘J

Beeause thcse Sper:xallst téachers wErE not speak*

DEflCltS in Enghsh language slﬂlls

ers of Frenﬁh,

In many places in the world, formal instruction . are made up rapidly’
'15 conducted .in ‘a*l:anguage different. from the . when these skills
~child's hamelaﬁguagei For us’at Four Corners, this - - . o Lot
° was a new xdea, it was our response to parental are -taugh—t later. -

demands for a fﬁrélgn language program. At flrst, L7 C v?_",v IS -

the id ES @f immersion (hame-schnal languagE

" immersion programs. It has been found that if
tmﬁ-—wa; greeted thh skeptlc;srn by the parents, tai fi B l h i kills (such
: e ' S : certain specific English language skills (such as
but a review of the considerable body of research . P & guag '
that-h"‘ been done In Canada on French immersion o L .
there is aslight deficit in these skills, but that this
—prﬂgams PEI‘SUEdéd therﬂ of the benefits t0 be T ) . o
© deficit is rapidly madeé up when the skills are
derwed - : ) L
. _— taught later. These results are very much in
T Mmajor aims of our immersion program are keeping with what we haye ‘observed at Four
far our.chi ldren to master thelr school stbjects and | Corners. . e : !

,t«:: ac u;r;e substantﬁe, fluency in French. The . o . i
4 L 4 e One of the unanticipated benefits of our

immersion program has been its effect on the rest

capitalization ‘and punctuation) are not taught,

— " of the school--those children in the regular Eng-

Students learn most lish-medium program. Many of them now copy the
' i _ e Frenchimmersimﬁ children by greeting the immer-
of th’gi‘,’? school Sli]?‘JEStS o sion teachers and rne in French. Furthermore, my
thrdhgh the médiumiaiFrenCh. *  practice of shakmg hands with the immersion
’ : ‘ children- when we _greet each’ other has been.

adopted throughout the rest of the sthaal My

. conversations in French thh ‘the immersion
secondary purposes are for the children té acquire Ghildren have enabled the ather t:hlldren to hea

the benefits of increased cultural msxghts, to gain IQFE;AET! language used qu practical Purp@sesi For
- flexibility of appraachmlanguage and culture, and example, .I use »eremi‘rh\\ when 1 ask immersien
to increase their capacity for divergent thinking. children to stop running in.the halls, when | discuss

From observing and testing our children and yith them the problems of lost lunch tickéts and 7

comparing our results with those of the Canadian  |ynch boxes, or when I té\ll them the time for
immersion programs, we havenoddubt that weare  jnstrumental music lessons, This practice, as well

achieving the major purposes of our own program,” s other aspects of the Frenchi immersjon program,

S .

.. has intrigued-the, F\Gﬁ immersion c:hx!dren 50 much

’ that they and their parents have requested some
2. See the summary M lrnrnerslcm sﬁurce; at the conclusion  « i ) e . )

of the article. instruction for them In Frgnch.

i
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~dnscussmﬁs with the community as a
approached the Area Director for Instruction and

Awe needed to fidd a teacher who would

* ability in French and experience a

Startiﬁg the. F‘rcgrar’n '

tl‘lrn‘:Eﬁ we ‘had worked with mtérested parents’

and the PTA Exezutwe Carnrmttee, and had held’

a whole, we

. the Area Superintendent for permission to proceed
(These are fmutlne'

with planning the program.
steps in Mmﬂgnrﬁery County when startlng any
in each sch bl system, depending Upon size and the
ﬁature of the community and schoof admmlsfra!
tors. (Readers interested in more details about
initiating/ such a program are welcome to write to’

me).

G?t:e having. recelved pérmission to proceed,
zet the

quallflcatmns for 1rnrne sion tea«:hxng _The
requwemams were native speakmg skills in
French,expenent;e and certification in teaching in

the elementary school, the aptitude to dev‘élap

materials for a new program, and autstandmg
_rapport with children and adults. If the truth be

known, ‘we réaily wanted a miracle worker.
Although we now have four c:lasses of French
Immersion and have interviewed thirty-five candi-
dates fnr the positions during the-last fﬂur years,
we have mt yet found any one person wha meets
all of QUF standards. THe two qualifications most
di ffu;u!t.tn find in cothbination are
nd.certification

in elementary school teaching.

Teachers at Four CﬁFnEFS usually meet pru=

‘ spectlve staff members before . they are hxred in

the case af immersion tea::hers, we also mmlved

parents. We were extremek

our first teacher (Marie-Cécil Francis) a persagn

strong and flexible enough to rheet the challenge

of startingytheiprogram, Starting an imrhersion .
. B fthe,prog
class in the United States was a lonely task. The.

literature from Canada and discussions with the
Canadians Aweré of great help, but the Canadians

weren!t available to answer the day-to-day ques-

- tiohs that. arose once we started. .Our questions

ranged from exactly haw much French we should

native speaking-

fortunate to find in

o : = oo

N L

\gnﬂst the r_‘hxldren use in the first few weeks tohow -

to deal
to and re ’emng chre\:tu:ns ina fnrelgn language

ith Ehxldren who get discaursged !xstening

for five hnurs a ﬂay. .

L..mgu.;lg( Lxperience and Foreign La‘nguage
Learning. , ) O

One f{earns any laﬁguégé best when one neéds

‘new progra ) These steps would, of course, differ) lan uage. Children in school are aware that they
s Q1 -4

need to learn how to read,-wnté, and c’”puté and -
to know something about . science ‘and sm:xal
studxes. They’aré upset WhEﬁ they are -depnved of’
the ﬂppartumty(ta do these thmgs. When placed in
a French immersion t:lass, thei‘t;hudqen have no
choice but to acquire this ___Lmuwleﬁge thﬁ:iugh. the
medium, af French. For’ thnse t:laSses in whu:h all™

there 15 a ccns&mus effort by teathers to prn\nde a

great, de, gf language experience for the studerits
thraugh the /use of ‘hands-on' materlals -and
activities. Mampulatlve matenals _in math,

sclence, - and/sur:lal studnes are used for mstruc—

/
tmnal purpc es and to gnmurage the children to-

speal-: about what they are dmng with the

r,nat_érsga,ls, ‘he teachers' strategies are constantly

directed tgward insuring that children see, hear,

to em:curage chlldren
]
to speak in Frem:h

and speak|mbout the materials bemg used, The

students 'T\derstand both the suhject and the

vocabulary| because the teachers (:cﬁﬁstantly state

i "I
and restate! \what is happening, whild'pointingto or *.

mampulatmg objects. The teachers alsn use their

hands and badxes to give clues to \‘:\‘:ﬁvey the

meaning of what they are talking ab@ut. Further~:
more, the teachers use every event, including

distractions from the lesson, to state and restate
= LT -]

. \ .
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great dea,l of. expusure to

. giving ﬂje children.a
language whece rneamng is apparent. i mzanmgls
not. lmmedlately apparent, repetltmn of ‘the:

situation will-make lt 50. -

% Far the kmdergarten or ﬁrst-gfade r:hlld a

R

© We prefer that c;hilfdren -
-_ spénd at least 3 years

m th{: meersmﬂ E“(pE‘LILnCE
?A * i L. ! -

1
T

B = * ) . .

\good, regular kindergarten of first \gs'ade—- the

ChlldFEﬂ have a great deal of expenem:e handling,

talkmg abaut and hearmg the teacher talk ab&ut

the matenals they are .to fearn. * There Js much’ *

FEpEtlthﬂ’k and practice with SImpleitasks, The
) N S

‘. childis stmngly’ encouraged to use. actively th
: matenals of mstructng{ﬁ' In an xmmersmn class,

there is even more stress on experiences of this

kind. . . s

! e hdve -Sta%ted‘}ét;ild.r;‘n in immersion who are

in grades . one through six, although we have:

dlsc:i:uraged be%mmng the program in the,glfth and
Tsixth grades, because we prefer that children
spend. at least three years in the immersion .
experience. -The older children EFE’ Mofe Nervous

about bemg in immersion and mlssmg the subject <

matter they FIEE(‘J in order to do- well in junmr hlgh‘!;

school. They are also cam:ernéd because they are
already familiar with much of the subject matter
presented ta them dunng their fivgt year of
immersion.
. difficult abstraf'_t work iar a studeﬁt ‘who is’
!begmnmgsu{a leatn in a forefgn !angLagei‘ One
salutg:n to this problem has beenffor us to
integrate the older clildren new to immersion with
students in estab!.iéhed immersion classes who are
of the same age. -« This éna.ﬁles; them to _Jearn
" French- faster -because they hage bath)xéu:her'

. i Y
1 - R

v . N Y E

W . .
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greater strain on

lt is not easy for a teacher to pmwda )

'*wards.

.= 3

In

adchtmn, since sarne -of the students m the group- -

are worki ng at ad\!am:ed levels, lt»gl ves them more

contact with material smtabfe for their age.

‘We-have found that ﬁlthﬂugh it is’ mmall}l a -

.“good immer 5—! n Egpeneﬁze sig Wwery mm:h llké a jthey are the anly ones wha do not- know the

Iaﬂguage of mstrut‘tu:n, they cgtch up qunckly once

the early d;ffn:ultles aresavefcx:mei At the end of '

“their first yearin an xmmersmn class, their ability
in Frem:h @ppears to match that af the thildren

ac,f:elerate_s their learnifig of French and-reduces

the 'prablems of starting with an entire class of °

debutants; we . feel that if the number csf new

students in an Experlenr:ed 1mmErslun Class ex=

ggeds twenty-five pen:em:, there is a diminutipn of

{Fléﬁ%éfﬁfﬁg of Frernich. o, |
R dem& ) ,

Formal mstrucfmn in regdmg is avmded unt;l
the middle of the child's ﬁrst year inan 1mmer5u‘m
t:lass, regardlzss of the child's grade level, We feel
that these students do not have sufficient. know-
ledge of Ffénéh‘ for the written wa}d to make

&
- £

R
s

S Althcsugh we dcs ﬁét
. teach first graders
"N how té réa‘diri_.Engl_ism :
they dD 50 in any case.

. =

R i - ) -

sensé, and we don’ t..;\.vant them to read meanmgless
Befare formal readmg instruction takes
place, reading is mtmducgd in a multiplicity of
informal ways, much as in any primary classroom,

Experience charts, labels or objects in the room,

tAltht;ugh we 'prefer tagmtegratéx
‘into established classes because .it

pit:t‘i;lres and exercises using words, and many other

techniques are used. We have found that second
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gradars and aldar chlldran bagm)raafﬁng in Fram:h
.fa;rly rapxdly ajtarrthay have baan m immersion -

for five manths, and’ aftan sa, =r,
)
gradars, the.process is much tha same'as n:‘xs in an

Enghsh class, axaapt that the c:hjldren hava less -
lsmawladga of tha French’ language to bfmg to their
=Y :

reading- than thay do ?f English. e

For. the first™

A!thaugh we do not taach our first ggadars how *

\ to read in Enghsh, we hava found that they do sain
any case. \l’han testedin third grade, a group of

ahxldran who had begun French 1mmarsrgyn first

grade chd well in Enghsh raadmg Eamprahansmn,j. i

- although they ha\% hgen'given no iarmal instruc- X -
 the school library. Map skills do not require an in-

s tu:m Our older children's reading abxhty in Engh:ﬂﬁ

aaama un]’mpaxrad in spite of the fact that thay

-hava not had instruction in reading in English for.

aavafa! years. We use phonics, the whole-word
{aﬁpfaach, and other [\;ra:iatians of these'methods in
a'ur'bf-arr'ﬂal reading Instruction in French. The
emphasis is.on réading for meaning. .. DR

4 .

abam el Drgaitaation of Instruetion

- .Qur approach to the curriculum has been to
follow as closely as possible the cdrriculum of the
Maﬁtgarﬁary Cauﬁty -Fl-lblif: Schools. In beginning
immersign classes, soméwhat mara time is speﬁt in

/
hands-on mampulatilva work in math and science

’ t'han is spent in ragular classes in order for ‘the

themn to do more abstraat academic work. This.

t)?pa of activity lends itsa‘? to iaarning'a great deal

Er\ghsh !anguage 5!-:11_]5 ona farrna, ,baa;s until the
third or faurth year of the program. *

Ta augmant the math aurnculum af the -

Caunty, we have usad tha Addison= Waalay Math

SanasF whlch has been translated into Franch in

. Canada, V\Va generally try to avoid usu;ng translated

materials; but, in view of tha_ lac:k“—gf rnatanala

that cover our curriculum, we haVve been forced t3

3. Maasurem:m mstruments were  theg Hblt Reading

. Inventory, the lowa Taﬂs lnfurmal reading m\fﬁnmrles, and our

observations.

- %

take occasional shortcuts. In social atu&ias,'wa
. have had to use sa!acstmns fram a wide variety. af
Franc:h pubhaatmns. Whan tha students' research

néeds go bayand what we have on hand.in Fram:h

we encourage tharn to use Enghsh matanals fra@

We ganarally try-

16" Yavoid translated matanals. .

depth knowledge of French.'.In science, much.of
the County curriculum Is tied to inquiry approach
nstﬁl:tmnal

umts such as thusa in 5CIS (Scien

' Systam) and ESS (Elementary Science Study). .

They, too, can be done in French by children who
have a limited Frenich ba:kgraund
We have taught the chitdrén to write in tha

French style in- ardar to giye their handwntmg a_

- distinctive appearance and withr the hope that

" matter has the advantag

better . lagxl:uhty will result.” We hava strassad

Ataac:hmg children in Erench those thirigs that are

naw to ther, bar:ause we feel that this appraat:h
combines the advantages of hlgh interest in the
material with the need to learri and usa French. It

weé stressely .
“teaching childkeryimFrench

:'17I '

onceptdal skills in t’haﬂ second languaga.
Learning a faralgn language " through subject

learners thh thagmpradu:tabla, they don't know

the subject mattar ahead of time and can't predict
i . - ¥ N

of presenting the

@
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exactly ‘what is 'gaing to be said or read.
forces them to. learn more, actively.

. what, is presé‘nted to. them must rot be toa’

. this arFaﬁgeméﬁt.

_estabhshﬁd classes.

Y

unpredxctahle, or they will not understand it They
need to have enough context to have most of their

‘predictions make sense and ]ust Eﬂaugh unknowns

to keep them a.lert. \

e -
Dur first lmmersmn class included chl!dren m

grades one through three.- A cgmbxnatu:n “of

- philosophical preference and pecessity #Mtated

WE did not have in ahy one
grade a sufficient nurnbEr of children. whose .
parents wanted them in French meersmn to
justify éstablishing an entire c:lass in that grade.

-We have continued with. mmbmatmn grade classes
in Brder to give uur_siglves__thg greatest _Ilexlblhty

possible in the placement of children as well as the
adyantages of multi-ége'grauping This gmuping
has -also rnade it easier to integrate children of

various ages who are new ,to the pragram into —~ i "
students - with either their peers jn our .non-

SThlS year, as part of a pew

Montgomery County program to promote volun-
tary iﬁtegraticn; we hav‘e'féu;— immersion classes -
_thh apprnx;rnately half of the childreh drawn

from autsxde of the school's attendance area. THe
classes are grouped as follews: (1) a grade three
through six copbination, 40 percent of'whom are

fourth-year immersion students, 35 percent sec-

ERIC
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ond-year studénts, and 25 percent débutants; (2)a-

s C . .-
|

%

-Our subjective opinion Is- ..

that the imm siom students -

have 5uff red no loss

in any a«:a—demlc area.

: féur through six’t:r:mbinaﬁnﬁ of whom 50 percent

are second-year students, 25 pErf_’Ent are. fnurth=

year students, and 25 percent are débutants; (3) a «Frenich iram Fatwe Frenich SPEEkEFE who have .

Esades one=two (:c:rnbmatmn m which all but two
(sen:nnd—year) students are debutants- and (¥) a

This

va’iﬂgsly; are. semnd-year students. an;df 25 ,pementfare

grades twae'thréei combination of whom 75 pe'rce’ni

c!ebutaﬁf;‘F :

= Immersion in general, anj this kmd of orgam--:

zatmﬁ spetnfn:ally, requir

a JBreat deal of *

planmng and extra effort on the part of the @ .
ksl

teachers, Itis not too dlffu:ult to manage dxfierent'
levels of work- snmultaﬁeausly, ‘but when the :

task‘ bec:ameskmxdable. Furthermare, wg are.

own in terms’of the 1mrneﬁse task

generally on

B .
ot flngimg‘ material in French that covers our -
* curriculum. 'Many of the Canadian school systems
with jmmersion programs have specialists who -

devdte considerable tu‘n% to exther lacatmg or
writing: needed material, -
Resul.tse :

Since ours is not a research program, we h

- no controlled studies that compare our imimersion

‘1mmersmn classes or wlﬂ'l children-in- C‘anan:han_

the esglts of the ,Jlowa Tests, the ;;‘.ngr};txvg
Abilltjes Tests, the; Holt Reading Inventc’ury, and
cloze, tests, The results of these tests, our

‘observations of the children, eur discussions with

their and the comments of outside
observers who havé' warkéd with. our children

that our

parents,
substantiate our - subjective opinion
immersion students have - 5uffered no loss in any
academc area and have even achieved beyand
expectation in some of them. .

Qur children !have achieved in the mid-range
for Francophone students of the sarhe age on tests

administered by the Commission des Ecoles

Ca‘t‘hﬂliques?de Montréal. This is oot to say that

they have the same ability in French as'native-
speaking French Canadian children, but that they

have achieved equivalent scores gﬁ’the tests of -

matﬁemaﬁi:s .and French languagé. 'Cﬁmmznts

preplersion prﬁgrams. ‘However, we have looked at

'~.fs?gdents levels of ablhty inFrench also differ, thev C

[

visited the prﬂgfarn and talked with them rein- ;' '

force cur belief in the success of the program.
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. obvious:

E

\dlmf%mn of Children and Qrientation of Paru\ts
In tiwe Ilmm.rsn}n Prograny I

Tbe sc:le t‘:riteti@ﬁ '\ge_have used for Aadmi:;sion
of a child to- the program has been the date of

- application. All children whose parents apply are

: admltted if there is sufficient spagpe. We' arrange.
3

‘e OuUr classes so that they are as hgtengne—t_‘;usly

We want our classes to
repré‘sent a ‘cross sectmﬁ of children in every

possible sense, not

instance, our immersion classes contain appraxi—_

" mately the same pereentage of children who .

participate in the free luru:h prggram as therest of

the schooh =", ' . .

Orientation of parents to the praogram is an
N -

essential . elément—- Buring the first year, we

"U
U
1
L
=
-+
ey
[
L
=
=
-

here ﬁ

'immersion program places on the children; we now
have a fairly precise. idea of what to expect.
During our orientation, we stress the. disadvan-
‘tages¥s well as theé advantages of having a'child in

the program. To those parents who have alréady '

made a p«:\s;twe decision, the advantages seem

mastery of regular subject matter, and the other
berefits that speaking anothey language brings.
The disadvantages are sometimes difficult to deal

“with, and we try to prepare parents for some of the

problems thgir-éhi]dfep will face. From the very
first day, immersion requires beginners to function

in a foreign language for five hours aday. Thisisa

" strain whiéﬁqﬂay manifest itself by restlessness in
- school, using the lack of undefstandiﬁg Ffench”aér

an excuse to misbehave, or a demand to leave the

’prég5am. ’

Faor -

gaining substantlal fluency in French,

411

8

chﬂdren a g:hmr:e ahﬁut entering the program,.
because the rlght to make the decision to enroll
lmphes the nght to make the dﬂ;lsmﬁ to withdraw.

We. urge parents not to give their

We also tell pa,rerxtsthat‘ we will’ be glad to° help

" families adjust to the program, but tﬁat wewill not -

remove a child’ fram the pFﬂgFaﬁ‘l before five -

,months have glapsed-

children (third- grade and -up) have mere éiffieul—-'fé

‘l‘lES and also warn them that during the time these
chlldren ‘are learning sufficient French to do

school work at their -]evé—,li Eﬁeymay ‘suffer- a‘

. temporary lag.in their academic work.

We ask parents to make aévisibfé (ie., to the

child) commitment to the ’prngram upon entry.

Among the suggestn:ns we make are that parents
involve themselves——by be nmmg ‘volunteer class- -
room aides, joining our adult French classes,
talking,in French at home, and attending parent
meetings. If the children-do not.sense that the;r

being In immersion is very important to their
parents, they may feel that they are being placed.
. In a trying situation (which is different from and

more demanding than a regllar school ﬁrﬁgram)
for no apparent reasan. A visible EDﬂ'lmltﬂ“lEﬁt
therefore; is a sxgmﬁcaﬂt factor for success.
We have frequent meetings with parents to
review what has been done in class, c:utlme our
plans, nswer questions,, and discuss prablems.

Staff as well as parents have learned a great deal

at these meetings, and they are often the source of

amusing anecdotes. For instance, one parent
reported that her child came home and said, "We

didn't have any French today." Apparently he had

understodd everything in class and because of this _

assumed that the work had been in English!

Volunteers and Ades

Volunteers have been an important part of the

i

success of the program, Parents of chiidrenin the

%

2 ) . L 3
4: Not Including those children who have moved out of the
-area, we lose-about one or two Ehlldfen per year from each
immersion class.

i
i

\

We mention, that older. = _
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.

program have put in many hours. The few who
speak French have been able to help diréctly in

“working with children. ‘Most do not speak French

but have.taken groups of children to' see French

. A Visible Ex;)mrmtment
= by the parents
is a significant factor

in student success.-

films in the library, assisted in the preparation of.
materials, helped with ~cooking projegts, and so
forth. Some parents have helped because of a
desire to learn French; some have participated out
of curiosity. Whatever their reasons, their help
has been invaluable. .

The Qppcrtumty to. learﬁ%renﬁh has attracted

After a year of puttmg in fhree or more hours a day
for five days a ;veek some have became fluent in

- French to-a degree tha;_t is rarely achieved in high,

school (or even in college). The program has
attracted 'man’y visitors, including many‘ native
French speakers. Whenever possible, we put them
to work in the classroom so that our children may
be expased to more than one vanety of spoaken
French. , :
-
il Prubf 1Y%

The castl;est aspe::ts of our pragram have been

the acquisition of French materials and the extra

time necessary to set up and expand the program. -
Normally, a&chool has a collection of textbooks, -
library books, and other materials available for use .
in téaéhi‘ng the curriculum. A new program in a:

language other than English requires an en@rmags‘

number of matér—iajs in all subjects, and these must
somehow be found and paid fc:»r.

Since the immersion pmgram at F‘tiur Carners

was designed as part of our normal curriculum and

did not involve hiring more teachers than were.

justified by the 'ﬁ'émber of students, we have had nq

extra personnel costs. There xs, hawever, an extra-

burden .in teaching’ 1mmersmﬁ. It is not easy to

gl\le -all “instruction, . dea.l wnth the .children’s
persanal prablems, and t:nntn:l the behavmr c:f a
class | ina language that is fcrexgn to the students.
Ve awg our sut:cess tl: ‘the extraardmary work’ snd
dEdlEathm of 1mmersxan teachers.

Fraom. my visits ané dlSELlSSlDﬁS wﬁh the

Canadians whc:: Aare ::t:ﬁdm:tmg immersion pro- °

grams,sI find that we in the United States are faced

with some unique problems. In Canada, the desire ._

for bilingualism is recognized as-a major force,

. everrby those who do not agree that it ls-necessary.’

In the Wnited States, a much smaller\pércentage ::E
the mpulatn:m rEiagmzes the benefn:s of bllm-
gualism. _ThErEfure, it requires snme degree of

"nonconformity and passion to initiate and sustain

an‘immersion program in this couritry. The results

" of the effort are extremely rewarding. To have

watéhed éhildre:n in our s:ihcml sta}*t to use Freﬁth

thElr ai:tlvl

language has been like seeing a dream come true,
Although I have a
=1

We have had
no extra personnel ¢ costs,
but have had to acquire
many materials in French
for.all subjeét- areas.,

=

5 -.‘

our third-and fourth-year children now look down:

on my French skills. Three years ago, they did not
believe me when T told them. that someday they

would be better thanl. . p

'e;. with ease and assuranx:g in thxs‘-

warkmg kﬁgwledge of Frenth, .
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Tht:s: mtgfgsttfﬂn repﬁrts of ressa};:h on immersion

prngrams should consult’ the large body of hteraturc.n

publxsged on the Canadian experience.
rtinent gmeral refergm:es are Wallace E, [

wt

Acaﬂemu: Fr}ss, IS?E ;
Cognition," in Bilingualism B;c ltural m, and Edu:at"gn,
&d, 5. Carey (Edmon erta: University of Alberta
Press, 1974). These works treat in detail ues
concerning child development. in relation to ‘lagguage,
_.culture, cognition, attitudes, classroom, cufriculum, and
“-evaluation. They ajso provide useful blblmgraphl:
e mfarrnatmn. .

The Ontdrio Institute for Studies in Educanan (252
Bloor 5Street West, Toranto) publishes the series Workin,
F‘a rs on Bilingu ’sm, which includes numerous works on

imersion. - lssue No. | centains an article by Dumas,
__Selinker, and Swdin entitled “L'appfgntlssage du francals
langue seconde en classe dimmersion dans un \milieu
- torontois" (ED 122 586); Barik, Swain, and McTavish are

: the authors of "Immersion Classes in an English Sktting:
One Way for Les Angla; o Learn French” (ED 122 389),

o whu;h appears in 1
ersion classes in-Issue No.
- Immersion Education in North Americ

Cohen's "Suceessful
a" (ED 125 241), and

" Bruck, Rabinovitch, and Oates's "The Effects of French

Immersion Programs on Children with Language Disabili-
ties--A Preliminary Report” (ED 125 242). Inlssue No, 7’
is an article by Swain entitled "Writing Skills.of Grade

Three French Immersion Pupils" (ED 125 262). "Alterna-
tive Forms-of Immersion of Second Language Teaching”

by Bruck, Lambert, and Tucker iz inIssue No, 10 and deals
with starting thlrtEEﬁ and fourteen-year-olds in immer-
sion classes (ED 126 726). Chaudrap discusses teachers'

© priorities in correcting learners' errors in French immer-
- sion classes in Issue MNo.12 (ED 135 232), and Harley and
‘Swain have apalyzed verb form and function in the speech
of French immersion pupils in [ssue No, 14. OISE has also

.. published Barik and Swai
L ,Fremth irnmersion program in the Ottawa-Carleton public

these pupils ‘with that of the chjldren in the regular
English-prograim (ED 121-056) and an =valuation of,.the

, 1975-76 French immersion prograid in grades 3-3. Yhis
5tudy also reports on differences in achievement and IQ
between the immersion: and eentril groups. - ‘Also of
‘significant interest are the evaluations of the various

- = irmmersion programs in Montreal by Geneses,
dorin, and Allister published by the Protestant Schm:l

Edm ﬂtmﬂ (19?5)

*An_article that relates the teaching of English as a
’ iur:xgﬁ language to immersion and lists success faciors in
programs is "Bilingual Education: The
n' Model in the North American Context" by
“Cohen and Swain ( TE TESOL Quarterly, 10, March 1976.)

A brief hi tory of the first immersion program, "The
Benefits of Bilingualism" by Lambert and Tuck r, can be
found in the September 1973 issue -of Fszchmas_\: Today.

LS

3.°All decuments identified by an ED number may be read on
‘microfiche at an ERIC library collection or ordered from the
ERIC Document Reproduction Service, P.O, Box lSDJ Arlington,
VA EEE‘lﬂ, .
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There are twa artn:les en’’

evaluations of the 1974-75

ools, including a comparisen of the performance of .

narch and F‘mgrgms5 . T

i‘éf Jthé buard.s r.sI cducatmn t’hat are deeply
d in immersioh prngrams in Canads are; " -

tarletqn Board of Education
133 Greenbank Road

-Ottawa, Ontario

Qttawa Board of Education
330 Gilmour .

Dttawa, Dntarin K2P OP9 ) .

5¢ uth Shore Fmtsstant jional School Board 6

it. Lambert, Quebec ~ »

Protestant School Board of Greater Montreal -

M ’ntf;gﬁ}, Quebec

In th& United States the following public schcmls are

' m:ndu ting immersion programs: . .

Eugene Ziff .
EFMarino 5chool )
11450 Port Road s
Culv%r Clty, CA 90230
(Spanish—began in 1971)
Gabriel Jacobs -
- Four-Clorners Elememary School
? 323 Llruv rsity Boulevard West
- Silver g; MD 20901
" (French—began in 1974)

Vialet Fier ) . .
Palma écla School

Hayward Umﬂed School sttrxtt

Box 5000 : . .
Hayward, CA- 94545 * D |
(Spamsh-ébcgan in 1978): ’

, Anthony Gradisnik .

Milwaukee Public 5chools

5225 West \Vliet Street L

Milwaukee, W1 332001 .
{German—hegan in 19??) -
Harold Wi:Eard

5an Diego City Schools
Education Center .
4100 Normal Street o
iego, CA 92103 - v
h—heéan in 1977) ’

The demonstration school at Plattsbufgh New York,
started a Frem:h immersion program with. a strong
research cgm]:mhent in September 1976 and has a -
videdtape report of its first year. The ‘tape may be
obtained on loan by contacting Paul E. Dammer, Chief, -
Bureau of Foreign Languages Education, New York State
Education Deparfment s Albany, NY 12234. ’ .

Four Carner§ has also produced a tw:nty minute
videotape explaining immérsion and has published a
teacher's manual,on immersion which may be purchased
from the schaool fﬁl‘ $1.00.

eers have been
ar; important part % '
' ,“af the success

éfs the program.



